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District Mission 

We will inspire the creativity and imagination of all students and empower them as knowledgeable, skillful, and 
confident learners who flourish and contribute willingly in a changing world. 

 

Core Beliefs 

We believe that: 
● All people have inherent worth. 
● Life-long learning is basic to the survival and advancement of society. 
● The primary influence on the individual's development is the family in all its forms. 
● Valuing diversity is essential to individual growth and the advancement of society. 
● All individuals have strengths and human potential has no known limits. 
● Democracy thrives when individuals accept responsibility for their choices. 
● Being trustworthy builds trust. 
● Creativity and imagination are essential for society to flourish. 
● A safe environment is essential for the well-being of the individual and for society to flourish 

 

Philosophy 

The philosophy for our curriculum is developed with a democratic system of beliefs and values.  Believing that 
our students deserve the best education, our curriculum is aligned to the most current New Jersey state standards 
and current statewide assessments.  Our scope and sequence is vertically and horizontally aligned.  The 
progression of objectives embraces decades of rigorous research, conducted both independently and at the 
university level, and acknowledges that children develop differently and that learning experiences and strategies 
for performance are differentiated.  Our borough is a diverse community, rich in tradition and spirit.  
Knowledge is a fusion balancing authentic experience and content, which language arts literacy skills are 
integrated with other content areas.  Our curriculum contains common expectations that are rigorous and student 
centered, and teachers, who are most proximal to the children, will use this document as an instrument to ensure 
student success. 

To ensure that our children are successful and receive the best education, this curriculum document, our staff 
will continuously collaborate on this living document.  We will develop purposeful and effective formative and 
summative assessments which measure growth of our curriculum and inform our instruction.  Finally, we will 
continuously seek to grow professionally through professional development, which is aligned to statewide 
regulations, but specifically geared to benefit our curriculum, school, and children. 
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General Curriculum & Instruction Objectives 
 

● Teachers will employ lessons that are aligned to our curriculum and framed utilizing current research-
based methods and techniques that focus on student achievement 

● Our lessons will be structured according to statewide and district standards and our teachers will have 
flexibility to ensure that lessons meet the needs of all learners 

● Units and lessons will be differentiated  
● Curriculum is be student focused on success and balances developmental theory and psychometric 

standards 
● Democratically developed benchmarks and assessments will be utilized to gauge student and curricular 

growth.  Assessment will be multidimensional and developed according to student need. 
 

 

 

 

Educational Outcome Goals/Course Overview 

The students in the Freehold Borough Public Schools will become life-long learners and will: 

• Become fluent readers, writers, speakers, listeners, and viewers with comprehension and critical thinking 
skills. 

• Acquire the mathematical skills, understandings, and attitudes that are needed to be successful in their 
careers and everyday life. 

• Understand fundamental scientific principles, develop critical thinking skills, and demonstrate safe practices, 
skepticism, and open-mindedness when collecting, analyzing, and interpreting information. 

• Become technologically literate. 
• Demonstrate proficiency in all New Jersey Student Learning Standards (NJSLS). 
• Develop the ability to understand their world and to have an appreciation for the heritage of America with a 

high degree of literacy in civics, history, economics and geography. 
• Develop a respect for different cultures and demonstrate trustworthiness, responsibility, fairness, caring, and 

citizenship. 
• Become culturally literate by being aware of the historical, societal, and multicultural aspects and 

implications of the arts. 
• Demonstrate skills in decision-making, goal setting, and effective communication, with a focus on character 

development. 
• Understand and practice the skills of family living, health, wellness and safety for their physical, mental, 

emotional, and social development. 
• Develop consumer, family, and life skills necessary to be a functioning member of society. 
• Develop the ability to be creative, inventive decision-makers with skills in communicating ideas, thoughts 

and feelings. 
• Develop career awareness and essential technical and workplace readiness skills, which are significant to 

many aspects of life and work. 
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Freehold Borough Schools 

Grade 8 - English Language Arts Curriculum Pacing Guide 
Unit Number and Name Unit Description Timeline 

Unit 1- Launching Unit  

Launching Unit 
The first few weeks of school, the foundation is laid to continue Reading 
and Writing Workshop methods. Routines and rituals of both workshops 
are practiced and students set goals for a successful year. Through 
informal surveys and individualized conferences, formal assessments and 
on-demand writing pieces, we begin to assess the needs of students and 
formulate plans for instruction. 

14 days  

Unit 2 - Growing Up 
 

Reading Fictional,  
Writing Narrative and Poetry 

This unit is designed to give students the lens to look at different 
viewpoints.  Readers use strategies to construct meaning of character 
relationships and growth. Strategic readers can develop, select, and apply 
strategies to enhance comprehension. Writers will use their reading 
experience to help create and sustain their audience’s interest.  Students 
will use multiple viewpoints and their experiences to create narrative and 
poetry.  

30 days 
September - 
October 

Unit 3 - Biography 

Reading Information 
Writing Informative/Explanatory 

To prepare our students for high school reading and beyond, this unit 
exposes students to the genre of biography.  Students will investigate the 
life of one person who has made positive contributions to our world.  
Students will read several texts about one person – unearthing various 
perspectives and points of view about this person’s impact on society.  By 
reading across several texts, students will discover the relationship 
between audience and content as well as author’s opinion and content.  
 
Students will then use the information gained from at least three sources 
to write an essay explaining why their chosen person is considered to be 
an influential person.  Influential people from 1950-present will be 
selected.  Students will choose 3 sources on the same person, 2 books and 
1 internet source.   

30-35 days 
October – 
November  

Unit 4 - Holocaust  

Reading Informational 
Writing Argument 

In this unit, students will gain an awareness of contributing factors of the 
Holocaust.  They will consider the pervasive nature of prejudice and 
discrimination in today’s world, and how by learning from the mistakes of 
the past, one can look to make positive changes for the future. Students 
will realize the importance of human dignity and their role in helping to 
preserve and defend it.  Above all, students will appreciate that literacy is 
power and that being able to access information independently allows 
people to be informed, powerful citizens. Students will research, read, and 
discuss lessons on the Holocaust. They will then write an argument essay 
in support of their research and thesis. 

30-35 days 
November - 
January 

Unit 5 - Author/Story 
Comparison  

Reading Literature 
Writing Literary Essay 

Students will explore various works written by one author and focus 
understanding on the similarities and differences in structure and theme. 
Students will also focus use of symbols and their meanings. In studying 
the style of chosen author, students will find a common message and/or 
thread the author is sending the reader. Students will write literary essays 
that explore theme and symbolism. Upon completion of the novel, 

40-45 days  
February - 
April 
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students will view movie comparing and contrasting then will write a 
literary essay exploring theme and symbolism; citing textual evidence to 
support and defending their analysis. 

Unit 6 - Human and 
Civil Rights  
 

Reading Literature and Information 
Writing Narrative and Argumentative 

Teaching students about equality and human rights empowers your 
students with learning they can use far beyond the classroom – in fact 
they will take it out into the school corridors and playground, into their 
homes and beyond into the wider community.  The respect and tolerance 
it teaches will help students to create a healthier, happier, fairer school 
culture, and could lead to reductions in bullying and other negative 
behavior, and improvements in attainment and aspirations. Students will 
read both information and fiction text during this unit and writing both 
narrative and argument pieces. 

30-35 days  
May - June 
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Grade 8 Curriculum Map 
Unit Name: Unit 1 – Launching Readers and Writers Workshop Timeline: September 2 weeks 

 

Standards 
Reading: 

Foundational Skills 
Reading: 
Literature 

Reading: 
Informational Writing Language Speaking and 

Listening 
● NJSLSA.R1.R1 
● NJSLSA.R2 
● NJSLSA.R4 
 

● RL.8.1 
● RL.8.2 
● RL.8.3 
● RL.8.4 
● RL.8.6 
 

● RI.8.1 
● RI.8.2 
● RI.8.3 
● RI.8.4 
● RI.8.6 

● W.8.4 
● W.8.10 

 

● L.8.1B,C 
● L.8.2C 
● L.8.4A 
● L.8.6 

● SL.8.1A,B,C,D 
● SL.8.4 
● SL.8.6 

 

District Desired Results 
Unit Overview 
The first few weeks of school, the foundation is laid to continue Reading and Writing Workshop methods. Routines 
and rituals of both workshops are practiced and students set goals for a successful year. Through informal surveys and 
individualized conferences, formal assessments and on-demand writing pieces, we begin to assess the needs of 
students and formulate plans for instruction. 

Enduring Understanding 
● Readers increase stamina and independence while 

reading deeply.  
● Readers choose and acquire appropriate strategies to 

comprehend and develop ideas about text and the world.  
● Partners develop higher level ideas and understandings 

of text.  
● Readers take their worldview into consideration when 

analyzing text.  

Essential Questions 
● How do sophisticated readers increase their reading 

strength with independence?  
● How do readers take a wider view of the content of their 

reading and media?  

Content 
● Make thematic connections among texts, between texts, 

and own life.  
● How characters reveal and teach lessons. 
● Analyze how dialogue or incidents in a story reveal 

aspects of the characters.  
● To use characters’ thoughts, dialogue, and actions to 

make inferences.  

Skills – Standards Aligned and Critical Thinking 
● Cite the textual evidence that most strongly supports an 

analysis of what the text says explicitly as well as 
inferences drawn from the text.  

● Determine a theme or central idea of a text and analyze 
its development over the course of the text, including its 
relationship to the characters, setting, and plot; provide 
an objective summary of the text.  

● Practice conversation skills, peer sharing, and 
collaborations 

Vocabulary/Key Terms 
● Anecdotal Notes  
● Conference Notes 
● Collaboration 
● Global knowledge 
● Stamina 
● Engaged 
● Compare 
● Contrast 
● Alternate  
● Evaluate 

Modifications: Support and Enrichment 
● IEPs and 504 Students: Small strategy groups to support 

students, modifications according to IEP, timeline for 
due dates, questions embedded into Read-aloud are 
multi-leveled, scaffolded essay writing using graphic 
organizers, leveled reading books, adjusted paces, 
(visual) graphic organizers, visual and verbal reminders 

● ELL Students: Same as above 
● Gifted and Talented Students: Enrichment clusters, 

group investigation, research, higher level supplemental 
texts   

● Struggling Students: Partner mentor, 21st Century 
homework help, home communication, choice boards 

 
 
 
 
 
 
 
 
 

http://www.corestandards.org/ELA-Literacy/L/8/1/
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Teacher Learning Plan 
Weekly Learning Plan/Diary Map 
 
Week 1: Students will review habits, routines, rituals and rules. Students will choose “just right” independent reading books.  
i-Ready and District Benchmarks assessment  
On-Demand narrative – A Memory of an Event from the past Year 
Begin Notice and Note strategies – read alouds and anchor charts 
 
Week 2: Students will generate list of small moments and choose a moment to expand. Mini Lessons: Active reading strategies: 
How do I stop and jot? What strategies can I use to keep track of my text? How do I prepare for book talk? Teacher will complete 
Notice and Note strategies – read alouds and anchor charts 

 

Assessment Plan 
Assessments to Measure Student’s Understanding 
● Formal Assessments: Benchmark Assessments, F&Ps, Unit Tests, Quizzes, Exit Tickets, or Project Reports 
● Informal Assessments: Observations, Anecdotal Notes, Participations 

 

Instructional Resources 
Teacher Resources 
● Core Program:  Notice and Note – Strategies for Close Reading by Kylene Beers and Robert E. Probst  
●  
● Supplemental Program:  
● Additional and Alternative Materials and Resources:  

● The Reading Strategies Book by Jennifer Serravallo  
● The Writing Strategies Book by Jennifer Serravallo  

 

Interdisciplinary Connections 21st Century Life and Careers Technology Standards 
● Social Studies ● CRP1 

● CRP2 
● CRP4 
● CRP11 
● CRP12 

 

● 8.1.8.E.1 

 

Stage 3 – Learning Plan 
Instructional Strategies 

Suggested Learning Activities 
Day Reading Writing 
1 Objective: Launch Reader’s Workshop for 8th Grade and 

Introduction to library-genres, how to sign out book log. 
 
Readers understand the role of the teacher and their own role 
during the read aloud 
 
Readers think freely by using open-ended stop and jot and 
turn and talk during read aloud 
 
Power Point on major/minor characters and characterization 
 

Objective: Demonstrate proficiency with narrative text 
 
Using effective narrative techniques, write a story about a 
place that you have visited that has left you with a lasting 
memory 
 

2 Objective: Demonstrate proficiency of 
interacting with narrative text –  
 
Assessment: Home to Harmony by Phillip Gulley 
 
 

Objective: Collect ideas for narrative writing 
 
Create a list of 3-5 characters and write specific details 
about their personality traits, physical features, and possible 
middle school issues 
 

3 Objective:  Just Right Books and select book 
 
Mini Lesson – Responsibility during a Mini Lesson 

Objective: Collect ideas for narrative writing 
 
Think about background and relationships of characters 
already developed or create another character 
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4 Objective: Elements of characterization 

 
Jot small important moments in text 
Meet with partner and begin sharing jots during independent 
reading 

Objective: Continue collecting ideas for narrative writing  
 
Continue thinking about background and relationships of 
characters already developed or create another character 

 
Complete the What If? worksheet to determine the potential 
problem in your story 

5 Objective: Making inferences with textual evidence to 
support ideas 
 
Mini Lesson: Reading Strategies 6.6 Back Up Ideas About 
Characters with Evidence 
 

Objective: What If?  
 
Complete the What If? worksheet to determine the potential 
problem in your story  
What problems did you come up with in your story 

6 Objective: Review Reading Goals  
 
Mini Lesson: Reading Strategies 2.14 Track Progress on a 
Stamina Chart 
 
Students should be reading at a comfortable, but acceptable 
pace 
Meet with a book partner 

Objective: writing 
 

7 Objective:  Just Right Books and select book 
 
Mini Lesson – Responsibility during a Mini Lesson (review 
if necessary)  
 

Objective: writing 
 

8 Practice independent reading Objective: writing 
 

9 Practice independent reading Objective: writing 
 

10 Days left open for district testing (i-Ready and Benchmarks)   
11 Days left open for district testing (i-Ready and Benchmarks)   
12 Days left open for district testing (i-Ready and Benchmarks)   
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Grade 8  Curriculum Map 
Unit Name: Unit 2 – Growing Up   Timeline: Month and # of Weeks 

 

Standards 
Reading: 

Foundational Skills 
Reading: 
Literature 

Reading: 
Informational Writing Language Speaking and 

Listening 
● NJSLSA.R1 
● NJSLSA.R2 
● NJSLSA.R4 
● NJSLSA.R5 
 

 
 

● RL.8.1 
● RL.8.2 
● RL.8.3 
● RL.8.4 
● RL.8.6 

 

● RI.8.1 
● RI.8.2 
● RI.8.3 
● RI.8.4  
● RI.8.5 
● RI.8.6 

● W.8.2 
● W.8.4 
● W.8.5 
● W.8.10 

 

● L.8.1 
● L.8.2A,B,C 
● L.8.4A  
● L.8.6 

● SL.8.1 
● SL.8.4   
● SL.8.6 

 

District Desired Results 
 
Unit Overview 
This unit is designed to give students the lens to look at different viewpoints.  Readers use strategies to construct 
meaning of character relationships and growth. Strategic readers can develop, select, and apply strategies to enhance 
comprehension. Writers will use their reading experience to help create and sustain their audience’s interest.  Students 
will use multiple viewpoints and their experiences to create narrative and poetry.  

Enduring Understanding 
● Readers study literary elements and use them to make 

meaning. 
● Readers determine theme(s) and cite evidence as 

support. 
● Students will recognize the mechanics of good writing 

and the importance of using it to communicate 
effectively. 

Essential Questions 
● Why is it important to support ideas with evidence?  
● How can literary elements help us to better comprehend 

the text at hand?  
● What strategies can be used to determine unknown 

words? 
 

Content 
● Make thematic connections among texts and between 

texts and own life.  
● How characters reveal and teach lessons. 
● Analyze how dialogue or incidents in a story reveal 

aspects of a character.  
● To use characters’ thoughts, dialogue, and actions to 

make inferences.  
● Create a strong lead/introduction paragraph.   
● How to use effective techniques and relevant 

descriptive details to create an engaging narrative.  

Skills – Standards Aligned and Critical Thinking 
● Cite the textual evidence that most strongly supports an 

analysis of what the text says explicitly as well as 
inferences drawn from the text.  

● Determine a theme or central idea of a text and analyze 
its development over the course of the text, including its 
relationship to the characters, setting, and plot; provide 
an objective summary of the text.  

● Analyze how particular lines of dialogue or incidents in 
a story or drama propel the action, reveal aspects of a 
character, or provoke a decision.   

● Notice new and useful words and intentionally record 
and remember them to expand oral and written 
vocabulary. 

● Use word word-solving strategies, background 
knowledge, graphics, text context, and readers’ tools to 
solve words, including content specific and technical 
words. 

● Engage in critical thinking across a writer’s body of 
works on the same content and discuss findings or 
produce literary elements.  

● Effectively write narratives to develop real or imagined 
experiences or events using effective technique, 
relevant descriptive details, and well-structured event 
sequences.  

http://www.corestandards.org/ELA-Literacy/L/8/1/
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Vocabulary/Key Terms 
● New words and/or phrases that will be introduced to students 

Modifications: Support and Enrichment 
● IEPs and 504 Students: Small strategy groups to 

support students, modifications according to IEP, 
timeline for due dates, questions embedded into Read-
aloud are multi-leveled, scaffolded essay writing using 
graphic organizers, leveled reading books, adjusted 
paces, (visual) graphic organizers, visual and verbal 
reminders 

● ELL Students: Same as above 
● Gifted and Talented Students: Enrichment clusters, 

group investigation, research, higher level supplemental 
texts   

● Struggling Students: Partner mentor, 21st Century 
homework help, home communication, choice boards 

 
 

Teacher Learning Plan 
Weekly Learning Plan/Diary Map 
 
Week 1: Students will begin reading Don’t You Dare Read This, Mrs. Dunphrey as they determine qualities of strong readers and 
how readers use their reading experiences in writing.  Students will develop narrative story through pre-writing and “What if?” 
scenarios 
 
Week 2: Students will analyze moods and tones of their reading and how the author uses this strategies to create an engaging plot.  
Continue narrative story development.  
 
Week 3: Students will evaluate their independent reading choices and establish routine reading procedures (Reading Independent 
Book Logs, marking text in close reads, and reading responses) as they prepare their book talks. Students will work on lead for 
their narrative writing.  
 
Week 5: Students will analyze the following as they read class novel and independent novels and mimic these strategies in their own 
writing: creating realistic characters with flaws, figurative language and vocabulary choice, dialogue.  
 
Week 6: Students will evaluate plot elements in reading and again in their own writing. Students will peer review by completing 
Reactions (using provided anchor chart terms) and summarizing. Revision of essay with final presentation. 
 

Assessment Plan 
Assessments to Measure Student’s Understanding 
● Formal Assessments: Benchmark Assessments, F&Ps, Unit Tests, Quizzes, Exit Tickets, or Project Reports 
● Informal Assessments: Observations, Anecdotal Notes, Participations 

 

Instructional Resources 
Teacher Resources 
● Core Program:  

Don’t You Dare Read This, Mrs. Dunphrey by Margeret Peterson Haddix  
“Mrs. Olinski” from The View from Saturday by E.L. Konigsburg 
Raymond’s Run by Toni Cade Bambara 
The White Umbrella by Gish Jen 
Eleven by Sandra Cisneros  
Chicken Sunday by Patricia Polacco  
Poetry: The Road Not Taken by Robert Frost; Prentice Hall Literature 
 

● Supplemental Program:  
● Additional and Alternative Materials and Resources:  
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Interdisciplinary Connections 21st Century Life and Careers Technology Standards 
● Social Studies ● CRP1 

● CRP2 
● CRP4 
● CRP6 
● CRP11 
● CRP12 

● 8.1.8.E.1 

 
Stage 3 – Learning Plan 

Instructional Strategies 
Suggested Learning Activities 

Day Reading Writing 
1 Objective: Introducing Class Novel  

 
Don’t You Dare Read This Mrs. Dunphrey 
Introduce novel  
Prepare notebooks for interactive notebook 
 
Use mentor text ―Mrs. Olinski to complete chart on 
characterization for the story. Use turn and talk and stop and 
jot 

Objective: Demonstrate proficiency with narrative text 
 
Continue using effective narrative techniques, revise story 
about a place that you have visited that has left you with a 
lasting memory 
Review your characters: details about their personality 
traits, physical features, and possible middle school issues 
Start thinking about dialogue/conversations 
 

2 Objective: Demonstrate proficiency of 
interacting with narrative text –  
 
Assessment: Home to Harmony by Phillip Gulley 
 
Begin reading Don’t You Dare Read This Mrs. Dunphrey 
(DYDRT): How does dialogue reveal aspects of character? 

Objective: Demonstrate proficiency with narrative text 
 
Continue using effective narrative techniques, revise story 
about a place that you have visited that has left you with a 
lasting memory 
Review your characters: details about their personality 
traits, physical features, and possible middle school issues 
Start thinking about dialogue/conversations 
 

3 Objective: Elements of characterization 
 
Mini Lesson – small moments in a text  
 
Jot small important moments in text 
Meet with partner and begin sharing jots during independent 
reading 

Objective: Review ideas for narrative writing 
 
Think about background and relationships of characters 
already developed or create another character 

 

4 Objective: Elements of characterization continue 
 
Mini Lesson – small moments in a text  
 
Transferring skills from mini lesson to DYDR 

Objective: Creating conflicts 
 
Think about the conflicts one or more of your created 
characters may have 
Complete the What If? worksheet to determine the potential 
problem in your story 
 

5 Objective: Making inferences with textual evidence to 
support ideas 
 
Mini Lesson: Reading Strategies 6.6 Back Up Ideas About 
Characters with Evidence 
 
Read DYDRT, making inferences 
 

Objective: Conflict 
 
Create characters  
Decide on conflict  
 

6 Objective: Review Reading Goals  
 
Mini Lesson: Reading Strategies 2.14 Track Progress on a 
Stamina Chart 
Students should be reading at a comfortable, but acceptable 
pace 

Objective: Writing about reading 
 
Meet with a book partner /Vocabulary practice for DYDRT 

7 Objective: Independently analyze character 
 
Mini Lesson: Reading Strategies 7.4 What Can Characters 

Objective: Writing about reading 
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Teach Us?  
 
Read DYDRT 
Analyze characters’ dialogue to reveal aspects of characters 
in story 
 

8 Objective: continue to analyze character 
 
Read DYDRT  
Analyze characters’ dialogue to reveal aspects of characters 
in story 
 

Objective: Possible resolutions  

9 Objective: Lens ~ noticing the character / reading with “pen 
in hand” make predictions for characters 
 
Vocabulary practice for DYDRT 
Character Map (resource available) 
“Pen in hand” recording your conversations with the author – 
making notes as you read 
 

Objective: Plan/Pre-write 
 
List characters with traits 
Conflict with resolution 
Plot out story 
 
 
 

10 Objective: Question the text as you read 
 
Read DYDRT  
"Do I believe what I am reading?"  
"Does it make sense?"  
"Is the argument compelling?"  
"Is the evidence provided sufficient and credible?" "What is 
missing?"  
"What is most important?"  
"How does this fit with what I already know?"  
"How is this useful to me?"  
"What do I need to do with this information?"  
When students read critically, information in the book comes 
alive and they remember what they read. 
 

Objective: Plan/Pre-write 
continue 

11 Objective: Margin Notes Conversations (with the 
author)tudent asks (themselves or peers) ~ 

● Questions that seek more evidence, understanding or 
examples 

● Makes "to do" notes to himself of the need to look 
for more information online, to refer to the 
dictionary, to check facts, or to talk to someone 
about this topic 

Questions which go unanswered can be conferenced with 
teacher ~ 

● "Why do you bring this up?" 
● "How does this fit in?"  
● "What were you thinking?"  
● "Where is your evidence?" 

Some (student) margin notes are simply exclamations of 
support ~  

● "Good thinking!"  
● "That's right!"  
● "Awesome!"  
● "Great idea"  

Other (student margin notes) are pejorative labels ~  
● "Seriously?"  
● "Wrong!"  
● "Get a grip!" 
● "No way!" 

Objective: Writers experiment with different Leads  

12 Objective: Visualizing – choosing a scene from DYDRT 
 
Independently Read and visualize a scene 

Objective: Draft narrative 
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Jot and sketch scene 
Read Entries DYDRT 
 

13 Objective: Study Guide for DYDRT 
 
Students will use guided questions to summarize important 
events in DYDRT (for what has been read) 
 

Objective: Draft narrative 

14 Objective: Looking at tone and citing textual evidence 
 
Read DYDRT  
Read with pen in hand: tone and character traits with textual 
support 
 

 

15 Objective: Objective Summary 
 
Mini Lesson: Reading Strategies 5.3 Summarizing What’s 
Most Essential  
 
Read DYDRT Retelling/summarizing 
Objective summary with textual support 
Practice with independent reading 
 

Objective: Draft & Revising 
 
Closing paragraph 

16 Objective: Bigger idea in story/Themes 
 
Mini Lesson: Reading Strategies 7.2 The Difference Between 
Plot and Theme 
 
What are themes 
Vocabulary Practice 
Study Guide – students will use guided questions to 
summarize important events in section 
 
 

Objective: Revising 
 
Add to drafts by using techniques such as setting and 
dialogue 

17 Objective: Partner Stations 
 
Partners will examine a model text to determine ~  
Major/minor characters  
Character traits and tone 
Summary and Objective Summary 

Objective: Transitions and shifts in writing 
 
Recognize shifts in verb tense and make corrections 
Use of transitional phrases and text to ensure story flows 
naturally  

18 Objective: Reviewing learned reading strategies 
 
Read DYDRT: Characterization, Tone, Summarize, Use of 
textual evidence  
 

Objective: Word Choice 
 
Look for overused and simple verbiage in writing  
Replace with higher level choices (resource available) 

19 Objective: Thinking deeper about text 
 
Mini Lesson: Reading Strategies 7.12 Dig Deeper to Find a 
Story’s Topics and 7.13 From Seed to Theme 
 

● Students will ask questions and access prior 
knowledge to think deeper about text they are 
reading  

● Independent Reading: Ask questions/seek answer - 
??? 
 

Analyze through close reading: The Making of a Scientist ~ 
● Mark text with thoughts questions and connections  
●  

Objective: Using rubric to help writing 
 
Handout: and review: Narrative Rubric  
Editing: 4 sentence types and end punctuation 

20 Objective: Static and Dynamic Characterization 
 
Mini Lesson: Reading Strategies 7.18 Character Change Can 
Reveal Lessons 

Objective: simple vs. complex sentence 
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Read DYDRT: Distinguish Static vs. Dynamic characters, 
Note the changes in the Dynamic character(s), Use textual 
evidence to support your analyzation, and Summarizing {can 
use: Someone, Wanted, But, So, Then (SWBST)} 
 

21 Objective: Study Guide 
 
Vocabulary practice for DYDRT  
Study Guide: Students will use guided questions to 
summarize important (for what has been read). 
 

Objective: Final Copy of narrative story 
 
Revise/edit 
Clarify voice and tone 
FINAL Draft typed and submitted via Google App 
 

22 Objective: compare/contrast  
 
Create presentation comparing 1980s with current decade. 
Focus on music, sayings, TV shows, news headlines, fads, 
toys, cars 
 

Objective: Final Copy submitted via Google App 
 
Revise/edit 
Clarify voice and tone 
 

23 Objective: Importance of Setting- Where and when and how 
it affects the characters from “DYDRT.” 
 
Independent Reading- How does the setting affect my 
characters 
  
What do I do when I finish a book 

● Finish reading last section of DYDRT.  Have 
students identify essential plot elements in reader’s 
notebook and write a reaction to the novel.  Entries 
should begin with: I just finished reading the 
realistic fiction novel DYDRT by Margaret Peterson 
Haddix and found it ….. I feel this way because ….. 
Evidence from the book that supports my reaction is 
varied. One example is… 

 
Study Guide - Students will use guided questions to 
summarize important events (for what has been read). 
 

Objective: On Demand Objective: Assessment –  
 
Students revisit their original “On Demand” piece about a 
place they have visited which has left a lasting impression. 
Students think about the revisions they would make and 
begin rewriting. 

24 Objective: Close Reading  
 
Readers will do a close reading of text “Eleven” by Sandra 
Cisneros 
Students marking for reactions, questions, vocabulary, 
confusing text, key ideas 
 

Students continue to finish the final “On Demand” about a 
place they have visited. 

25 Objective: Timeline-Track the scenes 
 
Notice how the characters are changing from “Shells.” 
Independent Reading- When finishing a chapter, write a 
summary of what has been read in the independent reading 
 

Objective: Celebration of Writing – Sharing Narrative 
Writing 

26 Objective: Character changes  
 
Note how characters change over time using text, “Shells.” 
Independent Reading- Noticing how a character changes over 
time 
Share- Building talk- fishbowl talk-students will listen in on 
conversations between partners 
 

Objective: Celebration of Writing – Sharing Narrative 
Writing 

27 Objective: Post Assessment  
 
Unit 1 – The Difficult Journey 
 

Objective: Celebration of Writing – Sharing Narrative 
Writing 
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Grade 8  Curriculum Map 
Unit Name: Unit 3 – Biography   Timeline: Month and # of Weeks 

 

Standards 
Reading: 

Foundational Skills 
Reading: 
Literature 

Reading: 
Informational Writing Language Speaking and 

Listening 
● NJSLSA.R1 
● NJSLSA.R2 
● NJSLSA.R4 
● NJSLSA.R5 

 

● RL.8.6 
● RL.8.9 
 

● RI.8.4  
● RI.8.5 
● RI.8.6 
● RI.8.7 
● RI.8.8 

● W.8.1 
● W.8.4 
● W.8.5 
● W.8.6 
● W.8.8 
● W.8.10 

 

● L.8.1A,B,C,D 
● L.8.2A,B,C 
● L.8.4A  
● L.8.6 

● SL.8.2 
● SL.8.3 
● SL.8.4   
● SL.8.6 

 

District Desired Results 
Unit Overview 
To prepare our students for high school reading and beyond, this unit exposes students to the genre of biography.  
Students will investigate the life of one person who has made positive contributions to our world.  Students will read 
several texts about one person – unearthing various perspectives and points of view about this person’s impact on 
society.  By reading across several texts, students will discover the relationship between audience and content as well as 
author’s opinion and content.  
 
Students will then use the information gained from at least three sources to write an essay explaining why their chosen 
person is considered to be an influential person.  Influential people from 1950-present will be selected.  Students will 
choose 3 sources on the same person, 2 books and 1 internet source.   
 
Enduring Understanding 
● Reading is a process by which we construct meaning 

about the information being communicated by an 
author within a print or non-print medium.  

● Character is demonstrated by every word and action of 
people. 

● Readers develop a position on controversial topics and 
use it to focus the research.  

 

Essential Questions 
● Why do authors write biography?   
● How have the actions of individuals and groups had an 

impact on the way we live today?   
● How can a person’s decisions and actions change 

his/her life?   
● How are a person’s decision and actions judged by a 

society? 
● What role do culture, class and religion play? 
● How do you know what makes a source a valid 

(reliable) source?  
Content 
● How to use structure and text features of a biography to 

help make meaning of the text.  
● Make inferences about a nonfiction text and provide 

text evidence to support ideas.  
● To determine important facts using 

topic/subtopic/details of a nonfiction text.  
● Distinguish between when reading about a person, an 

event or an idea.  Explain why an author includes 
specific information about a subject and determine the 
source’s reliability.  

● How different authors of books on similar topics may 
offer conflicting information.  

● Write using their investigation through the selection, 
organization, and analysis of relevant content. 

Skills – Standards Aligned and Critical Thinking 
● Should Cite textual evidence that most strongly 

supports an analysis of text.  
● Analyze how a text makes connections among and 

distinctions between individuals, ideas, or events (e.g., 
through comparisons, analogies, or categories).  

● Analyze in detail the structure of a specific paragraph in 
a text, including the role of particular sentences in 
developing and refining a key concept.  

● Analyze two or more texts provide conflicting 
information on the same topic and identify where the 
texts disagree on matters of fact or interpretation.   

● Write informative/explanatory texts to examine a topics 
and convey ideas. 

Vocabulary/Key Terms 
● New words and/or phrases that will be introduced to students 

Modifications: Support and Enrichment 
● IEPs and 504 Students: Small strategy groups to 

support students, modifications according to IEP, 
timeline for due dates, questions embedded into Read-

http://www.corestandards.org/ELA-Literacy/L/8/1/
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aloud are multi-leveled, scaffolded essay writing using 
graphic organizers, leveled reading books, adjusted 
paces, (visual) graphic organizers, visual and verbal 
reminders 

● ELL Students: Same as above 
● Gifted and Talented Students: Enrichment clusters, 

group investigation, research, higher level supplemental 
texts   

● Struggling Students: Partner mentor, 21st Century 
homework help, home communication, choice boards 

 
 

Teacher Learning Plan 
Weekly Learning Plan/Diary Map 
 
Week 1: Students will learn the structure of a biography (autobiography) text.  Student will choose a person within the appropriate 
timeframe to write about and learn how to gather reliable resources for their research and begin to annotate sources.  

 Unit pre-test 
 
Week 2: Students will read across several texts for information, taking notes and paraphrasing key texts. Students will create 
timeline for their research process and begin to write objective summary. 
 
Week 3: Students will continue taking notes on their subject and writing summaries from their various reliable sources, as well as, 
generating questions about their research topic. Students will begin to think about their thesis statement, gathering supportive 
textual evidence and plan their essay.  
 
Week 4: Student will draft an essay on character trait of subject. After first draft, students will revise essay: adding evidence, citing 
sources, and paraphrasing.  
 
Week 5: Students work with peer editors, and begin work on final copy essay.  Students will also work on Prompt 
and Bio text set #1 and Prompt and Bio text set #2.  
 
Week 6: Students will begin preparation for presentations. Week will end with presentations and celebrations of 
essay and Unit Post Test.  
 
 

Assessment Plan 
Assessments to Measure Student’s Understanding 
● Formal Assessments: Benchmark Assessments, F&Ps, Unit Tests, Quizzes, Exit Tickets, or Project Reports 
● Informal Assessments: Observations, Anecdotal Notes, Participations 

 

Instructional Resources 
Teacher Resources 
● Core Program:  

Franklin D. Roosevelt A Leader in Troubled Times by Editors of TIME for Kids 
Franklin D. Roosevelt From New Deal to World Statesman by Adrian Gilbert 
Promises to Keep by Sharon Robinson 
Stealing Home, The Story of Jackie Robinson by Barry Denenberg  
101 Changemakers: Rebels and Radicals Who Changed US History edited by Michele Bollinger and Dao X. Tran 

● Supplemental Program:  
● Additional and Alternative Materials and Resources:  
 

Interdisciplinary Connections 21st Century Life and Careers Technology Standards 
Social Studies ● CRP1 

● CRP2 
● CRP4 
● CRP7 
● CRP9 
● CRP11 
● CRP12 

● 8.1.8.E.1 
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Stage 3 – Learning Plan 

Instructional Strategies 

Suggested Learning Activities 

Descriptions 

Day Reading Writing 

1 Objective: Pre-Test  

 

Readers will use Unit 2 Assessment as a pre-test for this 
unit. 

Objective: Thinking about the people who made/changed 
history 

Writers will think about territories such as: history, music, 
art, science, sports, etc. and brainstorm people they would 
be interested in learning about. Then they will write 2-3 
sentences about each person 

2 Objective: Introduce structure of Biography genre 

Use anchor chart and sample biography Franklin D. 
Roosevelt and Promises to Keep to demonstrate and record 
characteristics. (eg. organization, title, table of contents, 
pictures, fictional elements.) 

 

Objective: Thinking about the people who made/changed 
history 

Writers will think about territories such as: history, music, 
art, science, sports, etc. and brainstorm people they would 
be interested in learning about. Then they will write 2-3 
sentences about each person 

 

3 Objective: Narrow topic and find relevant sources for 
information 

Instructional Read Aloud -  Franklin D. Roosevelt  Readers 
stop and jot as they identify specific information about key 
figure. (eg. birth date, birthplace, family, childhood, 
important life events) 

Objective: Thinking about the people who made/changed 
history 

Writers will think about territories such as: history, music, 
art, science, sports, etc. and brainstorm people they would 
be interested in learning about. Then they will write 2-3 
sentences about each person 

4 Objective: readers independently research big ideas and 
gather relevant key details from varying sources while 
identifying author’s point of view or bias 

Readers use anchor chart to list identified traits, using Tier 
2 Vocabulary. Promises to Keep Pages 28-29; Franklin D. 
Roosevelt A Leader in Troubled Times Pages 20-21 

Objective: Thinking about the people who made/changed 
history 

Writers will select biography of interest and reading ability 
and begin to take notes according to procedure with 
mentor text. 

 

5 Objective: readers independently research big ideas and 
gather relevant key details from varying sources while 
identifying author’s point of view or bias 

Readers will identify challenges and difficulties faced by 
selected person and make inferences based on details. 
Promises to Keep Pages 36-38; 46-47 

Objective: Thinking about the people who made/changed 
history 

Writers will take notes on selected biography, creating 
timelines and noting personal qualities of person. 

 

6 Objective: Identifying character traits  

Readers use anchor chart to list identified traits, using Tier 
2 Vocabulary. Promises to Keep Pages 28-29; Franklin D. 
Roosevelt A Leader in Troubled Times Pages 20-21 

Objective: Thinking about the people who made/changed 
history 

Writers will take notes on selected biography, creating 
timelines and noting personal qualities of person. 

7 Objective: Identify important information from text  

Students will extrapolate important information from 
biography handout – “Life is Sweet – The Story of Milton 

Objective: Thinking about the people who made/changed 
history 

Writers will think continue to extrapolate important 
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Hershey” (Partner Work) 

 

information from selected biography, making inferences 
noted from text. 

8 Objective: Readers will make inferences based on mentor 
text readings. 

Readers will extrapolate important information from 
biography, noting time period and positive attributes of 
subject. – Mentor Text Franklin D. Roosevelt A Leader in 
Troubled Times Pages 23 – 25. 

Students will extrapolate important information from 
biography handout. - “The Peanuts Gang” (Independent 
Reading Level) 

 

Objective: Thinking about the people who made/changed 
history 

Writers will examine a variety of biographies in groups 
and independently to determine what makes a good 
introduction. 

 

9 Objective: Researchers continue to compare information 
gathered from multiple sources constantly questioning 
when they see inconsistencies. 

Mini Lesson: Comparing  

Readers will make inferences based on mentor text 
readings. - Franklin D. Roosevelt A Leader in Troubled 
Times Pages 28-29; Promises to Keep Pages 40-43 

 

Objective: Writers will examine a variety of biographies 

Writers will practice writing different introductions for the 
essay explaining their selected biography. 

 

10 Objective: Researchers continue to compare information 
gathered from multiple sources constantly questioning 
when they see inconsistencies. 

Mini Lesson: Inferences 

Objective: Writers will examine a variety of biographies 

Writers will practice writing different introductions for the 
essay explaining their selected biography. 

 

11 Objective: Objective: Researchers continue to compare 
information gathered from multiple sources and how they 
are presented in different ways.  

Mini Lesson: Author’s Position 

Continue to use varied resources to supplement information 
to be used in essay. 

Objective: Lead for opening and outline of body. 

Mini Lesson: Lead for opening and outline of body. 

12 Objective: Objective: Researchers continue to compare 
information gathered from multiple sources and how they 
are presented in different ways.  

Mini Lesson: Author’s Position (review if necessary)  

Research subject, using second book and/or Internet 
resources to supplement information to be used in essay. 

Objective: Writers will use gathered information to begin 
rough draft of explanatory essay 

13 Objective: Researchers deepen their understanding of their 
research by discussing and sharing it with others.  

Research 

Objective: Writers will use gathered information to begin 
rough draft of explanatory essay 

14 Objective: Researchers deepen their understanding of their 
research by discussing and sharing it with others.  

Research 

Objective: Writers will use gathered information to begin 
rough draft of explanatory essay 

15 Objective: Paraphrase information selected so that writing Objective: Writers will use gathered information to begin 
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is own. Add/delete selected information 

Mini-Lesson on Paraphrasing –  

Checking essay for proper use of paraphrasing with citation  

rough draft of explanatory essay 

16 Objective: Researcher gives credit to sources 

Readers will continue to examine varied sources to increase 
information about subject of biography and compare and 
contrast 

Objective: Writers will revise/edit final draft of 
explanatory essay. Use Pair/Share and revising worksheet 
to make suggestions to partner. 

Students will use MLA to document resources used to 
gather information in explanatory essay. (PowerPoint) 

17 Objective: Varied sentence structure 

Mini Lesson: Sentence structure  

Using complex sentences when writing information. 
(Power Point and Group Activity) 

Objective: Writers will graphically revise and edit essay, 
looking for: 

Lead in introduction 
Transition sentence that relates to the lead 
Thesis statement, which describes person’s 
accomplishments. 
Topic sentence in each paragraph. 
Relevant details associated with topic. 
Transition words used throughout. 
Tier 2 vocabulary 
Quote in conclusion. 
Transition sentence that relates to quote 
Powerful ending sentence 

18 Objective: Varied sentence structure 

Mini Lesson: Sentence structure (review if necessary)  

Using complex sentences when writing information. 
(Power Point and Group Activity)  

 

Objective: Writers will revise/edit final draft of 
explanatory essay. Use Pair/Share and revising worksheet 
to make suggestions to partner. 

Students will use MLA to document resources used to 
gather information in explanatory essay. (PowerPoint) 

19 Objective:  

Readers will continue to examine varied sources to increase 
information about subject of biography and compare and 
contrast 

Objective: Writers will use rough draft of essay to publish 
final draft on Google Apps. 

Writers will publish MLA citations for two book sources 
and one internet source used for gathering of information 
for explanatory essay. 

20 Objective: Sharing / Celebrations  

Mini Lesson: Sharing essays  

 

21 Objective: Sharing / Celebrations  

 

 

22 Objective: Sharing / Celebrations  
Unit 2 – Biography Post Test – Assess students’ 
proficiency with 

● citing textual evidence that supports what the text 
explicitly says 

● citing textual evidence that supports inferences made 
● analysis of how the text makes connections between 

individuals 
● determining the meaning of words and their impact on 

tone  
● writing an explanatory response using specific 

evidence from the text 
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Grade 8  Curriculum Map 
Unit Name: Unit 4 – Holocaust Timeline: Month and # of Weeks 

 

Standards 
Reading: 

Foundational Skills 
Reading: 
Literature 

Reading: 
Informational Writing Language Speaking and 

Listening 
● NJSLSA.R1 
● NJSLSA.R2 
● NJSLSA.R4 
● NJSLSA.R5 

 

● RL.8.6 
● RL.8.7 
● RL.8.9 

 

● RI.8.4  
● RI.8.5 
● RI.8.6 
● RI.8.7  
● RI.8.8 

● W.8.1 
● W.8.4 
● W.8.5 
● W.8.6 
● W.8.7 
● W.8.8 
● W.8.9 
● W.8.10 

 

● L.8.1A,B,C,D 
● L.8.2A,B,C 
● L.8.4A   
● L.8.6 

● SL.8.2 
● SL.8.3 
● SL.8.4 
● SL.8.5   
● SL.8.6 

 

District Desired Results 
Unit Overview 
In this unit, students will gain an awareness of contributing factors of the Holocaust.  They will consider the pervasive 
nature of prejudice and discrimination in today’s world, and how by learning from the mistakes of the past, one can 
look to make positive changes for the future. Students will realize the importance of human dignity and their role in 
helping to preserve and defend it.  Above all, students will appreciate that literacy is power and that being able to 
access information independently allows people to be informed, powerful citizens. Students will research, read, and 
discuss lessons on the Holocaust. They will then write an argument essay in support of their research and thesis.  

Enduring Understanding 
● Our character defines who we are, especially in 

challenging situations. 
● Reading across several texts on the same topic teaches 

the reader the different perspectives or facets of a topic. 
● Writers of arguments strengthen their positions by 

acknowledging competing position. 

Essential Questions 
● Does silence equal consent? 
● Does history repeat itself? 
● Has the world learned the meaning of the   saying 

“Never Forget?” 

Content 
● How to determine 2-3 central ideas representative of 

their topic and provide text evidence for support. 
● How to create a list of about 6-8 supporting ideas/facts 

to be covered in research essay. 
● How to evaluate their notes to determine at least one 

main idea to be covered in each paragraph of research 
essay. 

● How to paraphrase facts that support research-based 
topic from nonfiction resources. 

● How to craft at least 3 versions of a thesis statement for 
their researched topic in their writer’s notebooks and 
then choose the one they will use in their final product. 

● MLA citations. 
 

Skills – Standards Aligned and Critical Thinking 
● Cite textual evidence that most strongly supports an 

analysis of what the text says explicitly as well as 
inferences drawn from the text.  

● Determine theme(s) or central idea(s) of a text and 
analyze its development over the course of the text, 
including its relationship to the characters, setting, and 
plot; provide an objective summary of the text.  

● Analyze how particular lines of dialogue or incidents in 
a story or drama propel the action, reveal aspects of a 
character, or provoke a decision.  

● Determine the meaning of words and phrases as they are 
used in a text, including figurative and connotative 
meanings; analyze the impact of specific word choices 
on meaning and tone, including analogies or allusions to 
other texts. 

● Analyze a case in which two or more texts provide 
conflicting information on the same topic and identify 
where the texts disagree on matters of fact or 
interpretation. 

Vocabulary/Key Terms 
● New words and/or phrases that will be introduced to students 

Modifications: Support and Enrichment 
● IEPs and 504 Students: Small strategy groups to support 

students, modifications according to IEP, timeline for 
due dates, questions embedded into Read-aloud are 

http://www.corestandards.org/ELA-Literacy/L/8/1/
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multi-leveled, scaffolded essay writing using graphic 
organizers, leveled reading books, adjusted paces, 
(visual) graphic organizers, visual and verbal reminders 

● ELL Students: Same as above 
● Gifted and Talented Students: Enrichment clusters, 

group investigation, research, higher level supplemental 
texts   

● Struggling Students: Partner mentor, 21st Century 
homework help, home communication, choice boards 

 

Teacher Learning Plan 
Weekly Learning Plan/Diary Map 
Week 1: Students will review text features of non-fiction, skimming strategies, and determining big ideas from clips of movie, Paper Clips. 
Students will then choose a topic for research and gather information about topic.  

 
Week 2: Students will identify cause and effect to recognize specific focus and work on organization of research with annotated notes.  

 
Week 3: Using sequence of events, students will create a timeline for research purposes as they begin to sort out their thesis.  
 
Week 4:  Students will gather pictorial resources for their research topic and cite sources. Students will look at their thesis, supporting evidence, 
and its relevancy as they begin to cite sources in support of their thesis. 

 
Week 5-6: Edit, Publish and Present  
 

Assessment Plan 
Assessments to Measure Student’s Understanding 
● Formal Assessments: Benchmark Assessments, F&Ps, Unit Tests, Quizzes, Exit Tickets, or Project Reports 
● Informal Assessments: Observations, Anecdotal Notes, Participations 

 

Instructional Resources 
Teacher Resources 
● Core Program:  

Tell Them We Remember ~ The Story of the Holocaust by Susan D. Bachrach 
The Holocaust by Susan Willoughby  
 

● Supplemental Program:  
http://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf 
http://www.nj.gov/education/holocaust/curriculum/ 
 

● Additional and Alternative Materials and Resources:  
 
 

Interdisciplinary Connections 21st Century Life and Careers Technology Standards 
● Social Studies ● CRP1 

● CRP2 
● CRP4 
● CRP6 
● CRP7 
● CRP9 
● CRP11 
● CRP12 

● 8.1.8.E.1 

 

  

http://www.nj.gov/education/holocaust/curriculum/Universal5-8.pdf
http://www.nj.gov/education/holocaust/curriculum/
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Stage 3 – Learning Plan 

Instructional Strategies 

Suggested Learning Activities 

Descriptions 

Day Reading Writing 

1 Objective: Examine different features of nonfiction text including 
labels, photographs, captions, cross-section, maps, types of print, 
close-up, table of contents, index, glossary) and chart the 
information.  

Mentor Text: “What Was the Holocaust?” 

Independent reading – what text features are used in my reading 
“The Jews – A Persecuted Race?” - Chart in notebook. 

Pre-Reading Activity Possible Sentences – Use list of selected 
phrases and have students write sentences using at least five 
selections. 

Objective: Students will choose a topic for research 
after finding information about varying Holocaust 
topics. 

 

2 Objective: Using B.I.G.F.O.X. strategy, model skimming of text 
to gather information.  

Mentor Text: “Adolf Hitler and the Rise of Nazism” 

Independent reading – apply skimming strategies to gather 
information from article “Depression!” 

 

Objective: Begin searching for information from 
various sources on selected Holocaust topic. 

Mini Lesson: reliable sources 

 

3 Objective: Students can determine author’s teaching, beliefs, 
purpose, connections. 

Mentor Text: Tell Them We Remember the Story of the Holocaust  
read aloud 

Independent reading – Use post-its to mark article, noting 
important information, questions, text features. 

“The Plight of Jews in Germany”/ “Persecution” 

Continue searching for information from various sources on 
selected Holocaust topic. 

Objective: Continue searching for information from 
various sources on selected Holocaust topic. 

 

4 Objective: Help students find the BIG idea – why does the author 
share all of this background information about Jewish life in 
Europe at this time? Why show pictures of the people who lived 
then? How does the map support understanding? Do these pages 
connect to the introduction in any way?  

Mentor Text – Pages 2-5 Read Aloud so that students will be able 
to notice different comparisons happening (Eastern Euro Jews and 
Western Euro Jews as well as modern and more traditional Jews. 

Independent Reading – look for the Big Idea in article “Escape to 
Freedom” and “War and the Ghettos” 

Continue searching for information from various sources on 
selected Holocaust topic. 

Objective: Continue searching for information from 
various sources on selected Holocaust topic. 

 

5 Objective: Model reading non-fiction text for clarity. Model how Objective: Continue searching for information from 
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to attack a difficult piece of text. Use post-its to mark 
text/passages that are unclear in part. Demonstrate isolating 
chunks of text and re-reading for clarity. 

Independent Reading – Chunk text for clarity in understanding. 
”The Children of the Terezin Ghetto” and “The Camps” 

various sources on selected Holocaust topic. 

 

6 Objective: Model how to group “chunks” of text that go together 
and break down a complex sentence to extract meaning.  

Mentor Text: “Anti-Semitism” Pages 6-7 

Independent reading – “Anti-Semitism” Pages 6-7 Students will 
read independently working out hard sentences to make meaning 
of text.  Discuss as a class and closely analyze. 

Discuss Power Point “Resistance Fighters During the Holocaust” 
and have students take notes on important details. 

Objective: Students will complete research and begin 
to plan essay on topic. 

 

7 Objective: Model using graphic organizer to identify the cause 
and effect in text in order to recognize the specific focus.  

Mentor Text: “Hitler Comes to Power” Pages 8-9 

Discuss Power Point “Terezin” and have students take notes on 
important details. 

Readers will independently use graphic organizer to identify the 
cause and effect in “Adolf Hitler and the Rise of Nazism” pages 
8. 

Objective: Writers will organize notes taken on 
chosen topic and craft an introduction following 
model provided. 

 

8 Objective: Identify and list powerful facts. 

Mentor Text: “Nazi Terror Begins” 

Discuss Power Point “Judenrate” and model taking notes on 
important details. 

Independent reading – Practice reading “Depression” pages 10-
11, rereading, identifying and describing the organization and 
purpose, important sentences. 

Objective: Writers will continue organize notes taken 
on chosen topic and craft an introduction following 
model provided. 

 

9 Objective: Identifying important facts and strategies to understand 
difficult words. Read aloud and have students jot facts that shock.  

Mentor Text: “Nazi Racism, the Boycott of Jewish 
Businesses/Nazi Propaganda” – Pages 12-17. 

Discuss tasks of Judenrate and in groups make decisions about 
groups of Jews based on council recommendations. 

Independent Reading – “The Plight of Jews in Germany” Pages 
12-13. Students will create ongoing lists of vocabulary terms and 
define. 

Objective: Writers will continue organize notes taken 
on chosen topic and craft an outline for Holocaust 
essay. 

 

10 Objective: (Review) Identifying important facts and strategies to 
understand difficult words. Read aloud and have students jot facts 
that shock.  

Model using the key word strategy (jotting 4-5 key words for 
each paragraph while reading) 
 Objective: Summarizing 

Model Text:  “The Nuremberg Race Laws/Enemies of the 
State/Locating Victims Pages/Night of Broken Glass” Pages 18-

Objective: Writers will continue organize notes taken 
on chosen topic and craft an outline for Holocaust 
essay. 

 

Make comparisons to text while viewing movie 
Jakob the Liar 
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Independent Reading – “Persecution” Pages 14-15 Continue key 
word strategy and summary. 

11 Objective: (Review) Identifying important facts and strategies to 
understand difficult words and summarizing. Read aloud and 
have students jot facts that shock.  

Mentor Text: “Nazi Racism, the Boycott of Jewish 
Businesses/Nazi Propaganda” – Pages 12-17,  

Read aloud and have students jot facts that shock.  

Independent reading – “The Plight of Jews in Germany” Pages 
12-13. Students will create ongoing lists of vocabulary terms and 
define. 

Objective: Writers will practice crafting a statement 
that details the intent of their paper. 

 

Mini Lesson: Writing a Thesis Statement. 

 

 

12 Objective: Identifying key words from text and summarize. 

Model Text: “The Nuremberg Race Laws/Enemies of the 
State/Locating Victims Pages/Night of Broken Glass” Pages 18-
25 

Independent Reading – “Persecution” Pages 14-15 Continue key 
word strategy and summary. 

Objective: Writers will use notes and timeline to 
continue writing their research paper. 

13 Objective: Readers think about a timeline and ask themselves 
how the timeline helps me to understand more about the era of the 
Holocaust. 

Model Text:  “The Evian Conference/Voyage of St. Louis/The 
War Begins/The Murder of the Handicapped” Pages 26-33 

Independent reading – Continue to uncover meaning behind text 
and use timeline to hold onto key events. “Escape to Freedom” 
Pages 16-17 

Objective:  Students will continue to organize 
collected information on chosen Holocaust topic and 
integrate it into their research paper. 

 

14 Objective:  Types of questions that readers should ask as they try 
understand the text.  

Mentor Text: “Germans Occupy Western Europe/Ghettos in 
Eastern Europe/Life in the Ghetto” – Pages 36-41 

Identify pattern of cause/effect.   Does the author try to persuade 
the reader in any way? How? Can reader identify the 
facts/opinions? How do statistics and data support the author’s 
perspective? Do you find the author’s evidence convincing? 
Explain. What new information did you learn? How can you 
apply this information to an issue or problem in today’s world? 
How did this new information change your way of thinking about 
this subject? What words, phrases, and statements does the author 
use that caught your attention? Why? How did they make you 
feel? What did they make you think? Did the author weave 
opinion and fact statements into the piece? Find examples of 
each. 

Independent reading – Apply good questioning prompts to 
reading and note responses in Reader’s Notebook. “War and the 
Ghettos” Pgs. 18-19 

Objective:  Students will continue to organize 
collected information on chosen Holocaust topic and 
integrate it into their research paper. 

 

15 Objective: Find the Big Idea. Modeling good questioning skills. 
Were there any photographs, illustrations, charts, graphs, or 
diagrams that were important? Select two or three and show what 

Objective: Writers will craft a concluding paragraph 
for research paper, providing a response to the topic. 
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you learned from them and explain why you believe each one was 
important. Did the reading leave you with unanswered questions? 
What are these? How did you connect to the piece? Was it 
personal? Was it an issue that affects your community and the 
world? Explain. 

Mentor Text: Teacher choice  

Independent reading – Continue to apply good questioning 
prompts to reading and note responses in Reader’s Notebook, 
identifying the Big Idea. “The Children of the Terezin Ghetto” 
Pages 20-21 

 

16  Objective: Write a short summary of topic to be used 
as part of presentation 

 

17 Objective: Prepare Presentation Objective: Complete argument essay, checking for 
topic sentences and complex sentences. 

 

18 Objective: Prepare Presentation Objective: Revise/edit essay looking for transition 
words, Tier 2 vocabulary. Insert and delete 
information as necessary. 

 

19 Objective: Prepare Presentation Objective: Partner read essays for fluency. Count 
words and improve sentence variation. 

 

20 Objective: Prepare Presentation Objective: Publish final copy of essay. 

 

21 Objective: Prepare Presentation Objective: Create MLA citations for each source 
used. 

22 Objective: Presentation Objective: Presentation 

23 Objective: Presentation Objective: Presentation 

24  Objective: Celebration of Research.  Share exhibits 
in preparation for Holocaust Museum to be presented 
at the end of the school year. 
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Grade 8  Curriculum Map 
Unit Name: Unit 5 – Author/Story Comparison Timeline: May / 4-5 weeks 

 

Standards 
Reading: 

Foundational Skills 
Reading: 
Literature 

Reading: 
Informational Writing Language Speaking and 

Listening 
● NJSLSA.R1 
● NJSLSA.R2 
● NJSLSA.R4 
● NJSLSA.R5 
 

 
 

● RL.8.1 
● RL.8.2 
● RL.8.3 
● RL.8.4 
● RL.8.5 
● RL.8.6 
● RL.8.7 
● RL.8.9 

 

● RI.8.1 
● RI.8.2 
● RI.8.3 
● RI.8.4  
● RI.8.5  
● RI.8.6 

● W.8.2 
● W.8.4 
● W.8.5 
● W.8.6 
● W.8.9 
● W.8.10 

 

● L.8.1 
● L.8.2A,B,C 
● L.8.4A  
● L.8.6 

● SL.8.1 
● SL.8.2 
● SL.8.4   
● SL.8.6 

 

District Desired Results 
Unit Overview 
Students will explore various works written by one author and focus understanding on the similarities and differences in 
structure and theme. Students will also focus use of symbols and their meanings. In studying the style of chosen author, 
students will find a common message and/or thread the author is sending the reader. Students will write literary essays 
that explore theme and symbolism. Upon completion of the novel, students will view movie comparing and contrasting 
then will write a literary essay exploring theme and symbolism; citing textual evidence to support and defending their 
analysis. 
Enduring Understanding 
● Fiction allows us to reflect on and mentally explore the 

challenges we face in life. 
● Authors write for a variety of purposes. 

Essential Questions 
● Why do some characters prevail and some fail? 
● How does literature reflect and affect our lives? 
● Is conflict an inevitable part of the human experience? 

Content 
● Make inferences about a literary text and provide text 

evidence to support ideas. 
● Make inferences about a nonfiction text and provide 

text evidence to support ideas. 
● Determine theme(s) or central idea(s) of a literary text 

and provide supportive text evidence. 
● Identify multiple character traits with text evidence to 

support claim. 
● Create a thesis statement. 
● Identify conflicting viewpoints with author in 

nonfiction text. 
● Analyze the different points of views of major and 

minor characters in a literary text. 
● Read prompt and determine how best to answer using 

appropriate text evidence from multiple sources. 
● Paraphrase and cite an author’s words from fiction and 

nonfiction texts. 

Skills – Standards Aligned and Critical Thinking 
● Cite the textual evidence that most strongly supports an 

analysis of what the text says explicitly as well as 
inferences drawn from the text.  

● Determine a theme or central idea of a text and analyze 
its development over the course of the text, including its 
relationship to the characters, setting, and plot; provide 
an objective summary of the text.  

● Analyze how particular lines of dialogue or incidents in 
a story or drama propel the action, reveal aspects of a 
character, or provoke a decision.  

● Determine the meaning of words and phrases as they are 
used in a text, including figurative and connotative 
meanings; analyze the impact of specific word choices 
on meaning and tone, including analogies or allusions to 
other texts. 

● Analyze in detail the structure of a specific paragraph in 
a text, including the role of particular sentences in 
developing and refining a key concept. 

● Analyze the extent to which a filmed or live production 
of a story or drama stays faithful to or departs from the 
text or script, evaluating the choices made by the director 
or actors 

● Write arguments to support claims with clear reasons 
and relevant evidence 

http://www.corestandards.org/ELA-Literacy/L/8/1/
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Vocabulary/Key Terms 
● New words and/or phrases that will be introduced to students 

Modifications: Support and Enrichment 
● IEPs and 504 Students: Small strategy groups to support 

students, modifications according to IEP, timeline for 
due dates, questions embedded into Read-aloud are 
multi-leveled, scaffolded essay writing using graphic 
organizers, leveled reading books, adjusted paces, 
(visual) graphic organizers, visual and verbal reminders 

● ELL Students: Same as above 
● Gifted and Talented Students: Enrichment clusters, 

group investigation, research, higher level supplemental 
texts   

● Struggling Students: Partner mentor, 21st Century 
homework help, home communication, choice boards 

 

Teacher Learning Plan 
Weekly Learning Plan/Diary Map 
 
Week 1: Students will analyze how authors use text features differently and ask themselves “how does this affect the author’s message?” The will 
evaluate authors’ opinion vs bias’.  Students will be introduced to authors for comparison studies and reflect on character and conflict and 
dialogue. 
 
Week 2: Students will look at textual evidence in support of their reasoning. Students will reflect on themes, symbolism, and setting in 
understanding plot. Students will write a claim.  
 
Week 3: Students will look at poetry’s use of figurative language, mood, and tone in its structure to elate feelings and messages.  
 
Week 4: Students should be completing story/author comparison (story 1) and view other media formats for comparison. 
 
Week 5: Introduce second (shorter) text for story/author comparison and set timeline for writing literary essay on story/author comparison.  
 
Week 6-7: Writing literary analysis with peer review process 
 
Week 8: Analysis of conclusion of both stories.  
 
Week 9: Completion of literary analysis essay with presentations and celebrations.  
 
 

Assessment Plan 
Assessments to Measure Student’s Understanding 
● Formal Assessments: Benchmark Assessments, F&Ps, Unit Tests, Quizzes, Exit Tickets, or Project Reports 
● Informal Assessments: Observations, Anecdotal Notes, Participations 

 

Instructional Resources 
Teacher Resources 
● Core Program:  

Of Mice and Men by John Steinbeck 
The Pearl by John Steinbeck 
The Travels with Charlie by John Steinbeck  
 

● Supplemental Program:  
● Additional and Alternative Materials and Resources:  
 

Interdisciplinary Connections 21st Century Life and Careers Technology Standards 
● Social Studies ● CRP1 

● CRP2 
● CRP4 
● CRP7 
● CRP8 
● CRP11 
● CRP12 

● 8.1.8.E.1 



28 
 

 

Stage 3 – Learning Plan 
Instructional Strategies 

Suggested Learning Activities 
Day Reading Writing 

1 

Objective: Vocabulary  

Students will interact with new vocabulary from Of Mice And Men 
(OMAM) Chapter 1, responding to questions using the word, 
writing synonyms, and recording its part of speech. 

Objective: Vocabulary  

 

 

2 

Objective: Readers will preview OMAM making predictions based 
on title alone, cover/graphics/ back of book, two free predictions; 
examine division of chapters – identifying chapter titles; list three 
questions you have before even reading the book. 

Independent Reading: What can I learn from my own book through 
preview? How do I know? 

Students will examine background of John Steinbeck and time 
period in order to better understand his writing.  

– Power Point notes 

Objective: Preview and continue vocabulary 

 

 

3 

Objective: Students will take Unit 4 Model Curriculum Pre Test – 
scene from a play 

Students will interact with new vocabulary from OMAM Chapter 2 
responding to questions using the word, writing synonyms, and 
recording its part of speech. 

Objective:  

 

 

4 

Objective: Character traits.  

Read Chapter 1 OMAM (Pages 1-16) and analyze character traits 
of protagonists: George and Lennie. List description of setting and 
use of dialogue as part of style of author.  

Use graphic organizer to analyze characters, citing specific 
evidence from the text. 

Independent Reading: What character traits are evident? Setting?  
Cite text that shows specific examples from personal reading. 

Objective: Use gathered information to write a 
paragraph about either Lennie or George in RN.  

 

 

5 

Objective: Identifying positive and negative facts real people. 

Students will read biographical summaries of Luis Suarez and 
Justin Bieber, recording positive/negative facts about each. 

Objective: Collect highlighted ideas about each of 
the subjects read about. 

6 

Objective: Big Ideas  

Read Chapter 2 OMAM (Pages 17 – 37) Question Big Ideas in 
order to understand some of the lessons the author is presenting.  

Independent Reading ~ 

What is the Big Idea in my book?  How do I know?   

What is the author trying to tell me? 

Objective: Collect highlighted ideas about each of 
the subjects read about. 

7 
Objective: Big Ideas 

Continue from previous day  

Objective: Argument Writing Power Point - Writers 
will form a claim and gather facts/evidence to 
support claim. Box and bullet to support claim 
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8 

Objective: Vocabulary  

Students will interact with new vocabulary for OMAM – Chapter 3 
Vocabulary work. 

Objective: Vocabulary  

Writers will continue to gather facts/evidence to 
support their claim. 

9 
 

 

Objective: Develop opening paragraph for Argument 
essay, using lead, transition, counterclaim and claim. 

10 
 

 

Objective:  Develop two key points to support claim 
and write body of essay. 

11 

Objective: Determining mood from characters’ actions. 

Power Point on Mood – View clips of Mary Poppins and Scary 
Mary and identify mood, looking at visual images and word 
choices. – Turn and Talk 

Read Chapter 3 OMAM (Pages 38-53) and analyze style employed 
by Steinbeck – foreshadowing and mood created.  Use sticky notes 
to identify visual images and word choices that contribute to the 
mood. 

Independent Reading: What words contribute to the mood of my 
book?  Cite textual evidence. 

Objective: Develop two key points to support claim 
and write body of essay. 

 

 

12 

Objective: Style and mood. 

Students will complete Chapter 3 OMAM (Pages 54-65), focusing 
on style and mood. 

Objective: Model writing a conclusion for argument 
essay.  Writers craft their own conclusion. 

13 
Objective: Grammar Review - Capitalization and punctuation 

 

Objective: Writers pair/share and make suggestions 
for each other’s essay.  Complete Revision Form. 

14 

Objective: Vocabulary 

Students will interact with new vocabulary for OMAM – Chapter 4 
Vocabulary work. 

Objective: Argument Writing – Students will 
revise/edit first draft argument writing – Lead, 
Transition, Counter-Claim, Claim, Supporting Ideas 
and details, Conclusion, Transition Words, Complex 
Sentences. 

15 

Objective: Characters’ response to conflict(s).  

Conflict worksheet – Understanding conflict 3.  Read Chapter 4 
OMAM (Pages 66 – 83) Use graphic organizer to record noted 
conflicts. 

Independent Reading ~ 

How is my main character responding to conflict?  

How do I know? 

Objective:  

Writers will make suggested revisions for Argument 
Essay. 

16 

Objective: Vocabulary 

Students will interact with new vocabulary for OMAM – Chapters 
5-6 Vocabulary work. 

 

Objective: Writers will type Argument Essay in 
Google Apps. Spell and Grammar Check. 

17 

Objective: Identify direct/indirect characterization.  

What does the main character want? How is he trying to obtain it? 
Read OMAM Chapter 5 Pages 84-98. 

Independent Reading: How is my main character responding to 

Objective: Writers will type Argument Essay in 
Google Apps. Spell and Grammar Check. 
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conflict? How do I know?  

18 

Objective: Bigger picture/theme  

Read OMAM Chapter 6. 

What does the reader learn at the end of the story? What is the 
bigger picture/theme? What am I learning as a reader? As a person? 

 Objective: Writers will type Argument Essay in 
Google Apps. Spell and Grammar Check. 

 

 

19 

Objective: continue noting style and mood  

Students will analyze style used in OMAM, noting chapter 
structure, dialogue, character irony, themes, circular setting, 
foreshadowing, parallel characters 

 

20 
Objective: Using knowledge of theme as the author’s message, 
readers will identify recurring themes in personal life and add 
details for each. 

Objective: Writers will expand ideas about recurring 
themes in personal life. 

21 

Objective: Begin watching movie, noting similarities and 
differences between text and video. Readers will compare/contrast 
novel and movie, focusing on setting, characters, plot and effect of 
changes. 

 

 

22 

Objective: Continue watching movie, noting similarities and 
differences between text and video. 

 

Objective: Write short reflective response using 
compare/contrast chart used during viewing of 
movie. 

23 

Objective: Preview new novel The Pearl, examining covers, 
graphics, and chapter divisions. 

Interact with new Chapter 1 vocabulary words through Vocabulary 
Review – Respond to questions using new word in a sentence.   

 

 

24 
 

 

Objective: Summarize the different settings and time 
periods of the two novels written by Steinbeck. 

25 

Objective: Review results of Unit 2 test; Read and compare 
“Confetti Girl” and “Tortilla Sun” 

Independent Reading: analyze style used by author in preparation 
for essay. 

Objective: Summarize the different settings and time 
periods of the two novels written by Steinbeck. 

26 

Objective: Differences/Similarities in multiple novels/stories by 
same author. 

Mini Lesson: Anchor chart showing differences and similarities in 
Steinbeck’s writing - Compare and contrast style of writing and 
development of characters as used by Steinbeck in The Pearl – 
Chapter 1 Pages 1-12. What is the setting of novel? 

Objective: compare/contrast novels (one that 
students finished reading and current novel)  

27 

Objective: Interact with new vocabulary from The Pearl, Chapter 2. 

How do I respond to an OEQ, using evidence from the text to 
support my answer? 

Model response for the following:  Of Mice and Men is often 
studied as an example of “foreshadowing” in literature.  How does 
Steinbeck foreshadow the key events of the book? What does this 
effect do for the mood of the book? 

Objective: compare/contrast novels (one that 
students finished reading and current novel) 

28 Objective: Compare and contrast style of writing and development 
of characters  

Objective: compare/contrast novels (one that 
students finished reading and current novel) 
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Mentor Text: Steinbeck in excerpts from The Pearl- Chapter 2: 
Pages 13-20 

29 

Objective:  What does the main character want? What does he need 
or desire? Universal wants. Class discussion 

Independent Reading: What does my main character want? Is it 
similar to other book/partner work? 

Interact with new vocabulary from The Pearl, Chapter 3. 

Objective: compare/contrast novels (one that 
students finished reading and current novel) 

30 

Objective: Compare and contrast style of writing and development 
of characters  

Mentor Text: Steinbeck in excerpts from The Pearl Chapter 3 
Pages 21-40 

Model: What kind of person is the main character? How do you 
know? Do others like him/her?  

Independent Reading: Analyze the main character and if they are 
liked. What evidence do you have?  

Partner talk: Would your partner’s character be viewed the same if 
they were plucked and dropped into your book? 

Objective: compare/contrast novels (one that 
students finished reading and current novel) 

31 

Objective: Vocabulary 

Interact with new vocabulary from The Pearl, Chapter 4. 

Consider the scene in Crook’s room.  How does Steinbeck 
characterize Crooks and the others, and how does the conversation 
in the chapter play out in the context of the novel as a whole? 

Objective: Writers will use proper OEQ format to 
respond using text: 

 

32 

Objective: Cause and Effect 

Mentor Text/Instructional Read Aloud:  Lens- Cause and Effect. 
How and why major and minor incidents happen in literature.  

Compare and contrast style of writing and development of 
characters as used by Steinbeck in excerpts from The Pearl Chapter 
4 Pages 41-57 

Independent Reading: Making T-charts of cause and effect.  

Objective: Writers will use proper OEQ format to 
respond using text: 

 

33 

Objective: Vocabulary 

Interact with new vocabulary from The Pearl, Chapter 5. 

Objective: Writers will use proper OEQ format to 
respond using text: 

 

34 

Objective: Compare and contrast style of writing and development 
of characters  

Mentor Text: Steinbeck in excerpts from The Pearl Chapter 5 
Pages 58-67 

Objective:   Finding symbolism throughout the book Brief 
overview of figurative language.  

Objective: compare/contrast novels (one that 
students finished reading and current novel) 

35 

Objective:  How an author plays with time. The ways to extend 
time in a passage and the reason why some parts require more 
attention than others.  

Independent Reading: How does my author play with time? 
Chapter is day by day? How much time has elapsed? 

Objective: compare/contrast novels (one that 
students finished reading and current novel) 



32 
 

Interact with new vocabulary from The Pearl, Chapter 6 

G&T Partner Work: Examine symbolism in song lyrics and 
determine social commentary being made.  Decide as a group if the 
works are allegories. Cite evidence to support reasoning. 

36 

Objective:  Specific points in text where we can identify a 
change/development in character.  

Independent Reading: Events that help develop a character.  

Objective: Compare and contrast style of writing and 
development of characters as used by Steinbeck in 
excerpts from The Pearl  

37 

Objective: Compare and contrast style of writing and development 
of characters  

Mentor Text:  Steinbeck in excerpts from The Pearl Chapter 6 
Pages 80-90. 

  

Objective: Compare and contrast style of writing and 
development of characters as used by Steinbeck in 
excerpts from The Pearl 

38 

Objective:  Analyze style used in The Pearl as compared to Of 
Mice and Men.  Use notes to complete  

Compare/Contrast Organizer in RN. 

  

 

39 

Objective: Literary Essay 

Use model literary essay comparison for Of Mice and Men and The 
Pearl.  

Objective: Begin using notes for literary essay on 
personal choice books. 

 

40 
 

 

Objective: Continue development of literary essay 
first draft. 

41 
  

 

Objective: Partner share and revise/edit 

Teacher conferences 

42 

  

 

Objective:  Writing workshops with conferencing 
and partner help. 

Publishing final drafts  

43 

  

 

Objective: Sharing essays 

Movie Trailers for The Pearl.  (G&T) You are going 
into production of the movie, which will premiere on 
next month.  You have been asked to create a trailer 
with your partner.  It must be no less than two 
minutes in length and no more than 3 minutes. 
Consider 

Characters, theme, symbols, setting, objects of 
importance, color 

All of these must be conveyed in your trailer.   
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Grade 8  Curriculum Map 
Unit Name: Unit 6 – Human Rights Timeline: Month and # of Weeks 

 

Standards 
Reading: 

Foundational Skills 
Reading: 
Literature 

Reading: 
Informational Writing Language Speaking and 

Listening 
● NJSLSA.R1 
● NJSLSA.R2 
● NJSLSA.R4 
● NJSLSA.R5 

 

● RL.8.6 
● RL.8.7 
● RL.8.9 

 

● RI.8.4  
● RI.8.5 
● RI.8.6 
● RI.8.7  
● RI.8.8 

● W.8.2 
● W.8.4 
● W.8.5 
● W.8.6 
● W.8.7 
● W.8.8 
● W.8.9 
● W.8.10 

 

● L.8.1 
● L.8.2A,B,C 
● L.8.4A   
● L.8.6 

● SL.8.1 
● SL.8.2 
● SL.8.3 
● SL.8.4 
● SL.8.5   
● SL.8.6 

 

District Desired Results 
Unit Overview 

Teaching students about equality and human rights empowers your students with learning they can use far beyond 
the classroom – in fact they will take it out into the school corridors and playground, into their homes and beyond 
into the wider community.  The respect and tolerance it teaches will help students to create a healthier, happier, 
fairer school culture, and could lead to reductions in bullying and other negative behavior, and improvements in 
attainment and aspirations. Students will read both information and fiction text during this unit and writing both 
narrative and argument pieces. 

Enduring Understanding 
● Students will understand that good readers actively read 

text and good writers follow a process to improve their 
work.  

● Students will recognize the mechanics of good writing 
and the importance of using it to communicate 
effectively.  

Essential Questions 
● How is the struggle against the forces of injustice to be 

waged?  
● How can we, as readers, understand the complex 

struggles?  
● How can we learn more about the cultural context in 

which these struggles of the oppressed? 
● How can we, as writers, use the information gained in 

this unit to express our understanding of the best 
strategies that helped human and civil rights advocates?   

Content 
● A more comprehensive and contextual understanding of 

Civil Rights Movement and Human Rights events, 
motivations, and reactions of the people involved.  

● How to better understand how historic events were 
catalyst for student activities and actions for both Civil 
Rights Movement and Human Rights Movements. 

● How issues of socio-economic, political inequality, and 
religious disparages force movement and change.  

Skills – Standards Aligned and Critical Thinking 
● Cite the textual evidence that most strongly supports an 

analysis of what the text says explicitly as well as 
inferences drawn from the text.  

● Determine a theme or central idea of a text and analyze 
its development over the course of the text, including its 
relationship to the characters, setting, and plot; provide 
an objective summary of the text.  

● Analyze how particular lines of dialogue or incidents in 
a story or drama propel the action, reveal aspects of a 
character, or provoke a decision.  

● Determine the meaning of words and phrases as they are 
used in a text, including figurative and connotative 
meanings; analyze the impact of specific word choices 
on meaning and tone, including analogies or allusions to 
other texts. 

● Write narratives to develop real or imagined experiences 
or events using effective technique, relevant descriptive 
details, and well-structured event sequences. 

● Recognize and correct inappropriate shifts in verb voice 
and mood. 

http://www.corestandards.org/ELA-Literacy/L/8/1/
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Vocabulary/Key Terms 
● New words and/or phrases that will be introduced to students 

Modifications: Support and Enrichment 
● IEPs and 504 Students: Small strategy groups to support 

students, modifications according to IEP, timeline for 
due dates, questions embedded into Read-aloud are 
multi-leveled, scaffolded essay writing using graphic 
organizers, leveled reading books, adjusted paces, 
(visual) graphic organizers, visual and verbal reminders 

● ELL Students: Same as above 
● Gifted and Talented Students: Enrichment clusters, 

group investigation, research, higher level supplemental 
texts   

● Struggling Students: Partner mentor, 21st Century 
homework help, home communication, choice boards 

 
 

Teacher Learning Plan 
Weekly Learning Plan/Diary Map 
 
Week 1: Introducing Universal Declaration of Human Rights and Civil Rights Movement. Introduce Writing: Argument: (example) 
What changes the world/ Anthropologist Margaret Mead said, “Never doubt that a small group of thoughtful, committed citizens 
can change the world. Indeed, it is the only thing that ever has.” Support, refute, or modify this statement based on specific 
evidence from human rights or civil rights movement to support your answer. 
 
Week 2: Leaders from history: Human Rights Movement and their causes. Children causes, civil rights, disability, immigrants, etc. 
Students will learn through readings, videos, and movies.   
 
Week 3: Students and teachers will select particular leader(s) and their cause and discuss deeper with mentor and independent 
texts with discussions and debates.  
 
Week 5: Students will discussion, collaborate and debate student-directed topics.  
 
Week 6: Sharing final presentations and holding final debates 
 
 

Assessment Plan 
Assessments to Measure Student’s Understanding 
● Formal Assessments: Benchmark Assessments, F&Ps, Unit Tests, Quizzes, Exit Tickets, or Project Reports 
● Informal Assessments: Observations, Anecdotal Notes, Participations 

 

Instructional Resources 
Teacher Resources 
● Core Program:  

Mississippi Trial, 1955 by Chris Crow (based on true events) 
Iqbal: A Novel by Francesco D’Adamo 
I am Malala: The Girl Who Stood Up for Education and Was Shot by the Taliban by Malala Yousafzai 
Pin and Say by Patricia Polacco 
“The Lynching of Emmett Till” by Chris Crowe 
“ Nonviolence and Racial Justice” by Dr. Martin Luther King (free online) 

● Supplemental Program:  
● Additional and Alternative Materials and Resources:  
 

Interdisciplinary Connections 21st Century Life and Careers Technology Standards 
●  ● CRP1 

● CRP2 
● CRP4 
● CRP7 
● CRP8 
● CRP11 
● CRP12 

● 8.1.8.E.1 
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Stage 3 – Learning Plan 
Instructional Strategies 

Suggested Learning Activities 
Descriptions 

Day Reading Writing 
1 Objective: Readers, as they read, state what the section is 

mostly about as they read, they collect each new main 
idea/topic and put them together into one complex 
statement. 
 
The first reading lessons in this nonfiction part of the unit 
should concentrate on supporting comprehension, and 
specifically determining main ideas and topics. 
 
Mini Lesson: Reading Strategies 8.1: On text, Multiple 
Ideas or Topics  
ReadWorks: Eleanor Roosevelt’s 4 Basic Human Rights 
 
Independent Reading: Gathering main ideas of each section 
and make one complex statement. 

Objective: Students will evaluate their understanding 
of realistic fiction through the completion of a pre-
assessment 
 
Mini Lesson: Note-taking during research  
 
Writing: Introduce Argument Topic:   
Attitudes, Perceptions and Experience:  
Take a side on a civil rights movement issue and 
compare to issue today, writing an argument essay.  
 

2 Objective: Readers will find the main topic and then 
subtopic and list details learned in both. 
 
Mini Lesson: Reading Strategies 8.3: 
Topic/Subtopic/Details  
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading: Listing details that connect to topic 
and subtopic. 
 

Objective: Writers will independently generate ideas 
for the characters, setting, problem, and solution for a 
story in their notebook. 
 
Mini Lesson: 
Note-taking and Initial brainstorming 

3 Objective: Readers wonder and question as they read and 
actively work to answer questions as they read.  
Mini Lesson: Reading Strategies 8.4: Ask Questions, Form 
Ideas 
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading: Respond to “What does it seem like 
the text is mostly about?”  

Objective: Writers will independently generate ideas 
for the characters, setting, problem, and solution for a 
story in their notebook. 
 
Mini Lesson: Brainstorming 
Writers can general several big ideas as they read 
about the civil rights era in their books, then pick one 
idea to fast draft into an essay. 

4 Objective: Reading independently, students will question 
their text.  
 
 
Independent Reading: What are you reading? Questioning 
and answering your text.  
 

Objective: Writers will independently organize their 
story focusing on the beginning, middle, and end.  
 
Mini Lesson: Drafting: Introduction good writers 
engage their readers from the first line.  
 

5 Objective: Readers will paraphrase chunks, putting it all 
together in their own words. 
Mini Lesson: Reading Strategies 8.7: Paraphrase Chunks, 
Then Put It Together 
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading: What’s most important, say it in your 
own words.  
 

Objective: Writers will independently organize their 
story focusing on the beginning, middle, and end.  
 
Writing Argument Essay 

6 Objective: Readers will continue practicing paraphrasing 
chunks of text. 
 
Mentor Text: Teacher Choice Informational Text   

Objective: Writers will create impact in their story by 
incorporating historical evidence.  
 
Mini Lesson: Incorporating evidence 
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Independent Reading: Thinking, “What’s this whole article 
mostly about?” 
 

 

7 Objective: Readers put themselves in the characters’ 
‘shoes.’ Choose a character and look at it from their 
perspective.  
 
Mini Lesson: Reading Strategies 6.7: Role-Playing 
Characters to Understand Them Better  
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading: Students will write in notebooks 
dialogue for a chosen character from their reading.  
 

Objective: Writers will create impact in their story by 
incorporating historical evidence.  
 
Mini Lesson: Unpacking the evidence 
Good writers don’t just stick in facts and quotes. They 
use evidence wisely to prove their point, and then they 
explain why that evidence matters.  
Sometimes we can use sentence starters to help us add 
analysis statements after quotations or cited text.  
For example:  
This evidence shows…Therefore…  
These examples demonstrate…  
Because ________, then _________. 
Clearly, this suggests that…  
This evidence is an example of…   
This reveals that… 

8 Objective: Readers continue to put themselves in the 
characters’ ‘shoes.’  
 
Independent Reading: Students will write in notebooks 
dialogue for a chosen character from their reading.  
 

Objective: Writers will independently produce scenes 
within their stories and decide in which moment their 
character will change. 
 
Mini Lesson: Transitions/identify functions of 
transition words and phrases  

9 Objective: Readers notice how characters act while talking, 
paying attention to dialogue, tags, and actions. 
 
Mini Lesson: Reading Strategies 6.17: Talk and Actions as 
Windows 
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading: Students will notice not just what 
characters say but how they say it, and think about the 
characters more deeply.  

Objective: Writers will review the writing mechanics 
of a good writer and remember these as they draft 
their story. 
 
Mini Lesson: Revising, Answering 3-2-1 Prompt 
students peer share 
 
 

10 Objective: Readers look at characters’ traits, wants, and 
desires and pile them up to get a bigger theory about who 
the character is.  
 
Mini Lesson: Reading Strategies 6.21: Piling Together 
Traits to Get Theories 
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading: “Follow a character” - Name a few 
traits of your character from different spots in the book. 
Determine the bigger theory of who your character is and 
what their wants/desires are.  
 

Writing Argument Essay 
Drafting: Conclusion 

11 Objective: Readers look at characters’ traits, wants, and 
desires and pile them up to get a bigger theory about who 
the character is.  
 
Mini Lesson: Reading Strategies 6.21: Piling Together 
Traits to Get Theories 
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading: “Follow a character” - Name a few 
traits of your character from different spots in the book. 
Determine the bigger theory of who your character is and 

Objective: Writers will independently produce a final 
copy of their story and compare it to the argument 
rubric before submission. 
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what their wants/desires are.  
 

12 Objective: Readers continue to look at characters’ traits, 
wants, and desires and pile them up to get a bigger theory 
about who the character is.  
 
Mini Lesson: Reading Strategies 6.21: Piling Together 
Traits to Get Theories 
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading: “Follow a character” - Name a few 
traits of your character from different spots in the book. 
Determine the bigger theory of who your character is and 
what their wants/desires are.  
 

Objective: Writers will independently produce a final 
copy of their story and compare it to the argument 
rubric before submission. 
 

13 Objective: Readers consider a character in the context of 
time: who was the character, where the character was, and 
what was happening to the character in their era.  
 
Independent Reading: What did you learn about the 
character? What seems unique about your character 
because of the time period?  
 

Objective: Writers will independently produce a final 
copy of their story and compare it to the argument 
rubric before submission. 
 
Mini Lesson: Publishing 

14 Objective: Readers continue to consider a character in the 
context of time. 
 
Independent Reading: What did you learn about the 
character? What seems unique about your character 
because of the time period?  
 

Objective: In groups, writers will share their stories 
with one another to celebrate their successes. 
 
Mini Lesson: Good writers reflect on the writing 
journey, celebrate their successes, and formulate a 
plan for growing in their writing. 

15 Objective: Readers continue to consider a character in the 
context of time. 
 
Independent Reading: What did you learn about the 
character? What seems unique about your character 
because of the time period?  
 

Objective: In groups, writers will share their stories 
with one another to celebrate their successes. 
 
Mini Lesson: Writers revise by hearing their work 
aloud. Students will read another paper and provide 
specific feedback.  
 

16 Fictional Reading 
Day One 
Introduce books and transition from Informational Text to 
Fictional Text 

Objective: Writers will in partners generate a list of 
possible endings to texts read and then write ideas in 
notebook. 
 
Identify an interesting scene in any story and rewrite 
it using second-person perspective for the lead 
character. If the story is written from past tense, 
change to the present.  
 
Or  
 
Choose any character and write a short scene told 
from that character’s perspective in which the 
character finds himself walking in another character’s 
shoes. 

17 Objective: Readers get to know the characters well by 
imagining themselves in the same situation.   
 
Mini Lesson: Reading Strategies 6.1: How’s the Character 
Feeling?  
 
Mentor Text: Teacher Choice Literature   
 
Independent Reading: As you read and examine the text 
respond to, “Do you get any clues about how the character 

Objective: Writers will in partners generate a list of 
possible endings to texts read and then write ideas in 
notebook. 
 
Create a list of 3-5 characters and write specific 
details about 
their personality traits, physical features, and possible 
middle school issues 
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feels?” 
 

18 Objective: Readers get to know the characters well by 
imagining themselves in the same situation.   
 
Independent Reading: As you read and examine the text 
respond to, “Do you get any clues about how the character 
feels?” 
 

Objective: Collect ideas for narrative writing 
 
Think about background and relationships of 
characters already developed or create another 
character 

19 Objective: Readers will focus on an idea, then reread to find 
a line where the character says or does something that 
connects to the idea and explain the connection.  
 
Mini Lesson: Reading Strategies 6.6: back Up Ideas About 
Characters with Evidence  
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading:  
What’s the idea?  
What did the character say or do? 
Reread to find the part that gave me that idea. 
Explain how that connects. 
That’s what happened, but what’s the idea?  
That’s what the character did; can I explain how that’s 
proof of my idea?  
That explanation makes sense. I clearly connected proof to 
an idea.  
That piece of proof really works – I can see how that part 
gave me the idea. 
That connects to my idea because __.  
 
 

Objective: Writers will independently organize their 
story focusing on the beginning, middle, and end. 
 
 

20 Independent Readers: Students will focus on an idea, then 
reread to find a line where the character says or does 
something that connects to the idea and explain the 
connection.  
 

Objective: Writers will independently organize their 
story focusing on the beginning, middle, and end. 
 
List characters with traits 
Conflict with resolution 
Plot out story 
 

21 Mini Lesson: Reading Strategies 6.10:  Who’s Telling the 
Story?  
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading 
 

Objective: Writers will independently produce scenes 
within their stories and decide in which moment their 
character will change. 
 
Writing Narrative Essay 
 

22 Mentor Text: Teacher Choice Informational Text   
 
Independent Reading 
 

Objective: Writers will independently produce scenes 
within their stories and decide in which moment their 
character will change. 
 
 

23 Mini Lesson: Reading Strategies 6.11:  Character 
Comparisons?  
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading 
 

Objective: Writers will review the writing mechanics 
of a good writer and remember these as they draft 
their story. 
 
Mini Lesson: Conclusion for Narrative Essay  

24 Mini Lesson: Reading Strategies 6.12:  Empathize to 
Understand  
 
Mentor Text: Teacher Choice Informational Text   

Objective: Writers will review the writing mechanics 
of a good writer and remember these as they draft 
their story. 
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Independent Reading 
 

 

25  
Independent Reading 
 

Objective: Writers will review the writing mechanics 
of a good writer and remember these as they draft 
their story. 
 

26 Mini Lesson: Reading Strategies 6.15:  Out-of-Character 
Character 
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading 
 

Objective: Writers will independently revise their 
story by using “showing not telling” to bring life to 
their story.  

27  
Independent Reading 
 

Objective: Writers will independently revise their 
story by using “showing not telling” to bring life to 
their story.  

28 Mini Lesson: Reading Strategies 6.16:  The Influences on 
Character 
 
Mentor Text: Teacher Choice Informational Text   
 
Independent Reading 

 
Mini Lesson: Publishing / Celebration 
OR possibly post-assessment 

29  
Independent Reading 
 

Objective: Writers will independently produce a final 
copy of their story and compare it to the narrative 
rubric before submission.  

30 Mini Lesson: Reading Strategies 6.17:  Talk and Actions as 
Windows 
 
Mentor Text: Teacher Choice Informational Text   
 

Objective: Writers will independently produce a final 
copy of their story and compare it to the narrative 
rubric before submission. 

31 Objective: Readers reflect on themselves as readers, using a 
reading timeline 
 
Mini Lesson: Introduce project: students will be writing 
letter to younger version of self-reflecting on their growth 
as a reader. 

Objective: Writers reflect on themselves as writers, 
using a timeline  

32 Objective: Writing letter to younger self.  Objective: Writers reflect on themselves as writers, 
using a timeline 

33 Objective: Writing letter to younger self.  Objective: Writers reflect on themselves as writers, 
using a timeline 

34 Objective: Speaking and Listening Skills, Readers write 
about favorite books to share with other readers. 

Objective: Writers reflect on themselves as writers, 
using a timeline 

 


